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Still, the fight to reclaim the former Manual students
had no precedent in the age of No Child Left Behind.
Out of panic, and of motivations that involved personal
vanity as well as social justice, a safety net was being
strung under a school system’s hardest cases—one in-
volving parents, mentors, fast-food restaurant managers,
United Airlines executives and city-council members
who knocked on doors, an engrossed media, nonprofit
organizations, and student leaders like Julissa Torrez.
Meanwhile, Bennet had persuaded foundations to
donate staff and funds to keep the tracking effort going
for three years, after which the effort’s impact would be
studied for application in other Denver schools, and in
other cities, too. The notion of high expectations for
poor children had been converted from the rhetorical
to the specific and pragmatic, and a rescue effort that
once seemed a sinkhole of time and effort began to
look like a prototype.

Norberto Felix-Cruz knew that something was up when
he returned from work one Saturday evening to hear that
he’d missed a visit from a freckled guy in sneakers, and,
more important, a reporter from “9NEWS.” They
wanted to know what he and his cousins were thinking
about school. What Norberto was thinking was simple:
fear of jail had ruled out drug dealing that summer, and
now the lack of drug-dealing income ruled out school.
But, as he did his drywall the next week, he wondered
whether the man in sneakers was in league with the
J.R.O.T.C. teacher, who seemed to be on his case, too.

People were waiting for him at North High; that was
the line, and he didn’t quite believe it, since his pres-
ence in school had barely registered before. But, on his
way to and from work, he passed kids whose presence
had registered even less than his own, kids whom Julissa
had marked, in her yearbook, with an “x.” They were
heading to the bus stop with backpacks of books. They
wore T-shirts that said “Manual Survivor.” One morn-
ing after a job was finished and the rent had been paid,
he drove to North High and enrolled. J.R.O.T.C. was
social death there, too, so the battalion-commander job
was his. It felt OK, until he was driving home on the
freeway a week later, and the driver next to him lost con-
trol of his car. Norberto was unhurt, but the truck on
which his jobs depended had five thousand dollars’
worth of damage. His mother told him to quit North
High the next day.

However, when the insurance payment arrived, three
weeks later, and put the family debts in order, Norberto



decided to try again. The only school near his house was
an online charter school like Julissa’s; it recruited from
the juvenile-justice system, and didn’t aim high. But it
was the best shot he had at a diploma, and he took it.
“What bugs me is how the principal tries to identify,”
Norberto said to Julissa one cloudless autumn afternoon.
“He says stuff like ‘l know where you boys are coming
from, you gangstas, caught up in the "hood.”” They were
riding in the patched-up truck, comparing their new
schools. Norberto was doing well, and liked his math
and art teachers. “They don't help you all that much—
you're sort of on your own,” he said. “But | guess I'll be
on my own in real life, too.” Julissa was similarly am-
bivalent: the kids in her online school looked at MySpace
instead of studying, and there didnt seem to be any
books. However, with the encouragement of several
mentors whom she’d acquired while working on the
Manual rescue, she was about to transfer to Thomas Jef-
ferson, one of the stronger public high schools in the city.
“The principal there, Sandra—I’m getting to know
her, and you can just tell she’s out there for kids,” she
told Norberto. She added that she now had a “meetings
notebook” in addition to her poetry one, and that
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. In retrospect, how should Bennet have better crafted his reorganization strategy b

. Ultimately how should this reorganization initiative be evaluated? By what criterjig

What are the four dominant reorganization prescriptions, or “the four tides of refq
outlined in Paul Light’s essay? Their sources? Impacts? Upsides and downsides ofje
one? Why does he argue that today can be characterized as an era of “hyper-refol
What does Light mean by that term?
Based upon your reading of the case study, “Expectations,” does Light’s “four tides’
sis which was drawn from the federal government apply to local level reorganizatio)
If so, why? If not, why not? Also his “hyper-reform” thesis?
Think about Norton Long’s concept of “administrative power’” that was discussed in ¢
ter 4. How does administrative power influence the success or failure of govern
reorganizations? In this case, where did Superintendent Bennet’s power come fro
initiate reforms? What were the sources of his opposition?

he implemented it? Learned more about the community that Manual served? Com
nicated his ideas for change more effectively? What are the seminal lessons in this|c
regarding effective planning for administrative reorganization in order to ensure sucg
Why did the author entitle this story “Expectations”? Its importance throughout?
did the expectations of those involved with this school reform initiative affect
outcome? Bennet’s expectations? Denver’s leaders’? Parents’? Students’? Teacher
Employers’? Why are expectations so difficult to understand yet so vital to shaping W
happens in this case, or for that matter any reorganization case?

yardstick can its success or failure be measured?

or




