Reading an Argument

In a course in argumentation, you will read many arguments. Our book
contains a wide range of argumentative essays, some by students, some by
established professionals. In addition, you may find arguments on your own
in books, newspapers, and magazines, or on the Internet. You will read them
to develop your understanding of argument. That means you will analyze
and evaluate these texts—known as critical reading. Critical reading involves
special skills and habits that are not essential when you read a book for
information or entertainment. This chapter discusses those skills and habits.

By the time most students get to high school, reading is no longer taught.
While there is plenty to read, any advice on how to read is usually about
increasing vocabulary or reading speed, not reading critically. This is too bad
because in college you are called on to read more critically than ever.

Have patience with yourself and with the_texts you work with in this
book. Reading will involve going through nce. e ¢

how careful that single reading may be. You will go back to a text several

times, asking new questions with each reading. That takes time, but it is time

well spent. Just as when you see a film a second time, you notice new details, G

so each reading increases your knowledge of a text,

Before we start, a bit of advice: Attempt critical reading only when_your
mind is fresh. Find a place conducive to concentration—such as a table in
the library. Critical reading requires an alert, active response.




THE FIRST ENCOUNTER: SEEING
THE TEXT IN CONTEXT

Critical reading begins not with a line-by-line reading but with a fast ovgrview
of the whole text, followed by some thinking about how the text fits into a
bigger picture, or context, which we describe shortly. 4
- ~ We first sample_a_text rather than read it through. Look at the headings
SCQ(\NY\S and subdivisions. They will give a sense of how the text is organized. Note W
what parts look interesting and/or hard to understand. Note any informa”’ (

tion about the author provided before or after the text itself, as well as any
publication information (where and when the piece was originally published).
Look at the opening and closing paragraphs to discern the author’s main
point or view.

Reading comprehension depends less on a large vocabulary than on the B
ability to see how the text fits into contexts. Sampling will help you consider
the text in two contexts that are particularly important:

1. The general climate of opinion surrounding the topic of the text. This
includes debate on the topic both before and since the text’s publication.

2. The_rhetorical context of the text. This includes facts about the author,
the intended audience, and the setting in which the argument took place.
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Considering the Climate of Opinion

Familiarity with the climate of opinion will help you view any argument

critically, recognize a writer’s biases and assumptions, and Spot gaps or errors
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in the information. Your own perspective, too, will affect your interpretation

ot the text. So think about what you know, how you know it, what your

opinion is, and what might have led to its formation. You can then interact
A woy of s W,Lth a text, rather than just read it passively. S—
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@@ FOLLOWING THROUGH

An argument on the topic of body decoration (tattoos and piercing) appears
later in this chapter. “On Teenagers and Tattoos” is about motives for decorating
the body. As practice in identifying the climate of opinion surrounding a topic,
think about what people say about tattooing. Have you heard people argue
that it is “low-class”? a rebellion against middle-class conformity? immoral?
an artistic expression? a fad? an affront to school or parental authority? an
expression of individuality? If you would not want a tattoo, why not? If you
have a tattoo, why did you get it? In your writer’s notebook, jot down some
positions you have heard debated, and state your own viewpoint. .

mng Acui/

Considering the Rhetorical Context

Critical readers also are aware of the rhetorical context of an argument.
They do not see the text merely as words on a page but as a contribution
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/ _to_some debate among interested people. Rhetorical context includes the
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3B -xutgor, thhe n;(tended audience, and the date and place of publication. The
reatier Who knows something about the author’s politics or affiliations

—

will }:igve & _advanta-gc over the reader who does not. Also, knowing if a

;{; l;:elno ical is liberal, like The Nation, or conservative, like National Review,
elps.

i
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~ An understanding of rhetorical context comes from both external and
internal clues—information outside the text and information you gather as
you TQIM it. You can glean information about rhetorical context
'% from ext.ernal evidence such as publishers’ notes about the author or about
, a magaz;ne’s editorial board or sponsoring foundation. You can find this
information in any issue of a periodical or by following an information link
on the home page of an online publication.
: You also may have prior knowledge of rhetorical context—for example,
| you may have heard of the author. Or you can look in a database (see pages
' 111, 112-115) to see what else the author has written. Later, when you read
the argument more thoroughly, you will enlarge your understanding of rhe-
torical context as you discover what the text itself reveals about the author’s
bias, character, and purpose for writing.

In sum, the first encounter with a text is preliminary to a careful, close
reading. It prepares_you to get the most out of the second encounter. If you
are researching a topic and looking for good sources of information and
viewpoints about it, the first encounter with any text will help you decide
whether you want to read it at all. A first encounter can be a time-saving
last encounter if the text does not seem appropriate or credible. V€ n{TYLAQ

@@ FOLLOWING THROUGH

Note the following information about “On Teenagers and Tattoos.”
When published: In 1997, reprinted fall 2000.

Where published: In the Journal of the American Academy of Child & Adoles-
cent Psychiatry, published by the American Academy of Child and Ado-
lescent Psychiatry, then reprinted in Reclaiming Children and Youth.

Written by whom: Andrés Martin, MD. Martin is an associate professor of
child psychiatry at the Yale Child Study Center in New Haven, CT.

Then do a fast sampling of the text itself. In your writer’s notebook, make some
o ) W
notes about what you expect to find in this argument. What do you think the
author’s perspective will be, and why? How might it differ from that of a teen,
a parent, a teacher? Do the subheadings give you any idea of the main point?
Do you notice at the opening or closing any repeated ideas that might give a
clue to the author’s claim? To whom do you imagine the author was writing,
and what might be the purpose of an essay in a journal such as the one that

published his argument? .
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% Guidelines for Determining Rhetorical Context

To determine an argument’s rhetorical context, answer the following questions:

Who wrote this argument, and what are his or her occupation, personal
background, and political leanings?

To whom. do you think the author is writing? Arguments are rarely aimed
at “the general public” but rather at a definite target audience, such
as “entertainment industry moguls,” “drivers in Dallas,” or “parents of
teenagers.”

Where does the article appear? If it is reprinted, where did it appear
originally? What do you know about the publication?

When was the argument written? If not recently, what do you know about
the time during which it appeared?

Why was the article written? What prompted its creation, and what pur-
pose does the author have for writing?

X

AN ARGUMENT FOR CRITICAL READING

On Teenagers and Tattoos

lovaph
L slon

ANDRES MARTIN

The skeleton dimensions | shall now proceed to set down are copied verbatim from
my right arm, where | had them tattooed: as in my wild wanderings at that period,
there was no other secure way of preserving such valuable statistics.

—Herman Melville, Moby Dick

Tattoos and piercing have become a part of our everyday landscape. They are
ubiquitous, having entered the circles of glamour and the mainstream of fashion,
and they have even become an increasingly common feature of our urban youth.
Legislation in most states restricts professional tattooing to adults older than 18
years of age, so “high end” tattooing is rare in children and adolescents, but such
tattoos are occasionally seen in older teenagers. Piercings, by comparison, as well
as self-made or “jailhouse” type tattoos, are not at all rare among adolescents or
even among school-age children. Like hairdo, makeup, or baggy jeans, tattoos and
piercings can be subject to fad influence or peer pressure in an effort toward group
affiliation. As with any other fashion statement, they can be construed as bodily
aids in the inner struggle toward identity consolidation, serving as adjuncts to the
defining and sculpting of the self by means of external manipulations. But unlike
most other body decorations, tattoos and piercings are set apart by their irreversible
and permanent nature, a quality at the core of their magnetic appeal to adolescents.
Adolescents and their parents are often at odds over the acquisition of bodily
decorations. For the adolescent, piercing or tattoos may be seen as personal
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and beautifying statements, while parents may construe them as oppositional
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and enraging affronts to their authority. Distinguishing bodily adornment from
self-mutilation may indeed prove challenging, particularly when a family is in dis-
agreement over a teenager’s motivations and a clinician is summoned as the final
arbiter. At such times it may be most important to realize jointly that the skin
can all too readily become but another battleground for the tensions of the age,

arguments having less to do with tattoos and piercings than with core issues such
as_separation from the family matrix. Explorin thR/o{;/ations anc} significancey CLAY [V \
ong Way toward reso V-

}l{d/e%tattoos (Grumet, 1983) and piefcings can go a i |
ing_suc ___l?fgr_@lces and can become a novel and additional way of getting to KEASO@\
know teenagers..An interested and_nonj dgmental appreciation of teenagers’ ur j

but on their tirffs:»,.qyite literally on the territory of their skins. ot
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The following three sections exemplify some of the complex psychological
underpinnings of youth tattooing.

IDENTITY AND THE ADOLESCENT'S BODY

Tattoos and piercing can offer a concrete and readily available solution for many of
the |dent_x crises and conflicts normative to adolescent development. In using such
decorations and by by mé.r_klng out their bodily territories, adolescents can support
their efforts at autonomy, privacy, and insulation. Seeking individuation, tattooed
adolescents can become unamblguously “demarcated from others and singled out
as unique. The intense and often disturbing reactions that are mobilized in viewers
can help to effectively keep them at bay, becoming tantamount to the proverbial
“Keep Out” sign hanging from a teenager’s door. 8

Alternatively, feeling prey to a rapidly evolving body over which they haveP)Q-
no say, self-made and openly visible decorations may restore adolescents’ sense of
normalcy and control, a way of turning a passive experience into an an active identity.
By mdellbly marking their bodies, adolescents can strive to reclaim their bearings
within an environment experienced as alien, estranged, or suffocating or to lay claim
over their evolving and increasingly unrecognizable bodies. In either case, the net
outcome can be a resolution to unwelcome impositions: external, familial, or societal
in one case; internal and hormonal in the other. In the words of a 16-year-old girl
with several facial piercings, and who could have been referring to her body just "

as well as to the position within her family: “If | don’t fit in, it is because | say so.”

INCORPORATION AND OWNERSHIP

Imagery of a religious, deathly, or skeletal nature, the likenesses of fierce ani-gyl

mals or imagined creatures, and the simple inscription of names are some of the

time-tested favorite contents for tattoos. In all instances, marks become not only

memorials or recipients for dearly held persons or concepts: they strive for incor-

poration, with images and abstract symbols gaining substance on becoming a
permanent part of the individual’s skin. Thickly embedded in personally meaning-

ful representations and object relations, tattoos can become not only the ongoing

memento of a relationship, but at times even the only evidence that there ever was

such a bond. They can quite literally become the relationship itself. The turbulence
and impulsivity of early attachments and infatuations may become grounded, effec-
tlvely bridging oblivion through the visible reality to tattoos.

Case Vignette: “A,” a 13-year-old boy, proudly showed me his tattooed del- \7)

OtOId The coarsely depicted roll of the dice marked the day and month of his birth.

Rather disappointed, he then uncovered an immaculate back, going on to draw
for me the great “piece” he envisioned for it. A menacing figure held a hand of
cards: two aces, two eights, and a card with two sets of dates. “A’s” father had
belonged to Dead Man’s Hand, a motorcycle gang named after the set of cards
(aces and eights) that the legendary Wild Bill Hickock had held in the 1890s when
shot dead over a poker table in Deadwood, South Dakota. “A” had only the vaguest
memory of and sketchiest information about his father, but he knew he had died
in-a motorcycle accident: The fifth card marked the dates of his birth and death.
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The case vignette also serves to illustrate how tattoos are often the culmina-
tion of a long process of imagination, fantasy, and plannmg that can start at an
early age. Limited markings, or relatlvely reversible ones such as piercings, can at
| a later time scaffold toward the more radical commitment of a permanent tattoo.

vt I THE QUEST OF PERMANENCE

9 l The popularity of the anchor as a tattoo motif may historically have had to do less
with guild identification among sailors than with an intense longing for rootedness

| and stability. In a similar vein, the recent increase in the popularity and acceptance

of tattoos may be understood as an antidote or counterpoint to our urban_and

' nomadic lifestyles. Within an increasingly mobile society, in which relationships are apP

‘ so often transient—as attested by the frequencies of divorce, abandonment, foster @

. placement, and repeated moves, for example—tattoos can be a readily available

' source of grounding. Tattoos, unlike many relationships, can promise permanence

| and stability. A sense of constancy can be derived from unchanging marks that can
| be carried along no matter what the physical, temporal or geographical vicissitudes
. at hand. Tattoos stay, while all else may change Mt summay Sextt -

10 | Case Vlgnette A proud father at 17, “B” had had the smiling face of his

. .| 4-month-old baby girl tattooed on his chest. As we talked at a tattoo convention,

o he proudly introduced her to me, explaining how he would “always know how

& .| beautiful she is today” when years from then he saw her semblance etched on

| himself.

" QX ’ The quest for permanence may at other times prove misleading and offer WO

premature closure to unresolved conflicts. At a time of normative uncertainties, e
: adolescents may maladaptwely and all too readily commit to a tattoo and its > ‘
| indefinite presence. A wish to hold on to a current certainty may lead the X g

. adolescent to lay down in ink what is valued and cherished one day but may \' o5

\\‘.ﬂ‘ .

not necessarily be in the future. The frequency of self-made tattoos among
hospitalized, incarcerated, or gang-affiliated youths suggests such motivations:
A sense of stability may be a particularly dire need under temporary, turbulent, i
or volatile conditions. In addition, through their designs teenagers may assert a
| sense of bonding and allegiance to a group larger than themselves. Tattoos may
| attest to powerful experiences, such as adolescence itself, lived and even survived O\ HA
| together. As with Moby Dick’s protagonist, Ishmael, they may bear witness to the
| “valuable statistics” of one’s “wild wandering(s)”: those of adolescent exhilaration
’ and excitement on the one hand; of growing pains, shared misfortune, or even
incarceration on the other.
Adolescents” bodily decorations, at times radical and dramatic in their preseri- VQ =
, tation, can be seen in terms of figuration rather than dlsflg
body bemg through” them frans g dy (Brain, 1979).
’ They can often be understood as self-constructive and adorning efforts, rather than
prematurely subsumed as mutilatory and destructive acts. If we bear all of this in
| mind, we may not only arrive at a position to pass more reasoned clinical judgment,_,
but become sensitized through our patlents skms to another level of their internal ol
reality.- e
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THE SECOND ENCOUNTER: READ
AND ANALYZING THE TEXT R

We turn now to suggestions for reading and analyzing. These are our own
“EgSt_gl‘ﬁg}gg,” what we do when we prepare to discuss or write about a
written text. Remember, when you read critically, your purpose goes beyond
merely finding out what an argument says. The critical reader is different )
- fr(:)_r.l_l‘tjgfw,tanget_g_udi% As a critical reader, you are more like the fb'(')d;’\:"?:_
<eritic who dines not merely to eat but to evaluate the chef’s efforts. '
To see the difference, consider the different perspectives that an ant and
a bird would have when looking at the same suburban lawn. The ant is
down among the blades of grass, climbing one and then the next. It's a close
look, but the view is limited. The bird in the sky above looks down, noticing
the size and shape of the yard, the brown patches, the difference between
the grass in this yard and the grass in the surrounding yards. The bird has
the big picture, the ant the close-up. Critical readers move back and forth
between_the perspective of the ant and the perspective of the bird, each per-
spective enriching the other. The big picture helps one notice the patterns,
even as the details offer clues to the big picture. A
Because critical reading means interacting with the text, be ready with N“ﬂ g
pencil or pen to mark up the text. Highlighting or underlining is not enough. " 0"
Write comments in the margin. %

y

Wrestling with Difficult Passages

Because one goal of the second encounter is to understand the argument fully,

you will need to determine the meanings of unfamiliar words and difficult
passages. In college reading, you may encounter néw words. You may find & X}
allusions or references to other books or authors that you have not read. You 3\ |
may encounter metaphors and irony. The author may speak ironically or for \'-:\;\ \.}"L\J\B
another person. The author may assume that readers have lived through all that o
he or she has or share the same political viewpoint. All of this can make read- ‘\ { v

ing harder. Following are common features that often make reading difficult.

If the author and his or her intended audience are removed from your own
experience, you will find the text difficult. Texts from a distant culture or
time will include concepts familiar to the writer and original readers but not

Unfamiliar Contexts
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to you. This is true also of co
College increases your store of
. new (and old) perspectives. Ac

- of college. Look
you to bridge th

ntemporary writing intended for specialists.
speqahzed knowledge and introduces you to
Kt ceptmg, the chal]enge‘of difficult texts is part
Pts you don’t know. Your instructors can also help
e gap between your world and the text’s.

Contrasting Voices and Views

P;luthors may state vigwpoints that contradict their own. They may concede
r.at part qf an opposing argument is true, or they may put in an opposing
view to refute it. These voices and viewpoints may come as direct quotations
or paraphrases. To avoid misreading these views as the author’s, be alert to
words that signal contrast. The most common are but and how;v_e;.'_’

Allusions

Allusions are brief references to things outside the text—to people, works
of art, songs, events in the news—anything in the culture that the author

assumes he or she shares knowledge of with readers. Allusions are one way
for an author to form a bond with readers—provided the readers’ and

authors’ opinions are the same about what is alluded to. Allusions inﬂuence>

readers. They are persuasive devices that can provide positive associations
with the author’s viewpoint.

In “On Teenagers and Tattoos,” the epigraph (the quotation that appears
under the title of the essay) is an allusion to the classic novel Moby Dick.
Martin alludes to the novel again in paragraph 11. He assumes that his
readers know the work—not just its title but also its characters, in particu-
lar, the narrator, Ishmael. And he assumes his readers would know that the
«gkeleton dimensions” of a great whale were important and that readers
would therefore understand the value of preserving these statistics. The allu-
sion predisposes readers to see that there are valid reasons for permanently
marking the body.

Specialized Vocabulary
If an argument is aimed at an audience of specialists, it will undoubtedly
contain vocabulary peculiar to that group or profession. Martin’s essay
contains social science terminology: “family matrix” and “surface presen-
tations” (paragraph 2), “individuation” (paragraph 4), “grounded”
(paragraph 6), “sense of constancy” (paragraph 9), and “normative
uncertainties” (paragraph 11).

The text surrounding these terms provides enough help for most readers

, : o e A P p(2

to get a fair understanding. For example, the text surrounding individuation QV(’ D&
suggests that the person would stand out as a separate physical presence; this
is not quite the same as individuality, which refers more to one’s character.
Likewise, the text around family matrix points to something the single word
family does not: it emphasizes the family as the surroundings in which one
develops.
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If you n
eed to look u
' a term icti
an appropriate definicion p and a dictionary does not seem to offer
on the library reference s,h%?veto ?Sne of the specialized dictionaries available
s. (dee pages 102-112 ¥
If you en pag or more on these.)
C : )
ou 1 ounter an argument with more jargon than you can handl
you may have to accept that i ’ S
readings are gind you are not an appropriate reader for it. Some
training, Witho dat people with highly specialized graduate degrees or
full cobs T ut advanced courses, no one could read these articles with
prehension, much less critique their arguments.

_@@ FOLLOWING THROUGH
NRITING P@qu‘

Find other words in Martin’s essay that sound specific to the field of psychol-

ogy. Use the surrounding text to come up with laypersons’ terms for these
concepts.

Missing Persons

A common difficulty with scientific writing is that it can sound disembodied
and abstract. You won’t find a lot of people doing things in it. Sentences
are easiest to read when they take a “who-does-what” form. However, these
can be rare in scientific writing. Many of Martin’s sentences have abstract
subjects and nonaction verbs like be and become:

An interested and nonjudgmental appreciation of teenagers’ surface presen-
tations may become a way of making contact not only in their terms but
on their turfs. . . .

In at least one other sentence, Martin goes so far in leaving people out that
his sentence is grammatically incorrect. Note the dangling modifier:

Alternatively, feeling prey to a rapidly evolving body over which they have no
say, self-made and openly visible decorations may restore adolescents’ sense
of normalcy and control, a way of tyrning a passive experience into an active
identity. 4

The italicized phrase describes adolescents, not decorations. If you have trou-
ble reading passages like this, take comfort in the fact that the difficulty is
not your fault. Recasting the idea into who-does-what can clear things up:

Teens may feel like helpless victims of the changes taking place in their
bodies. They may mark themselves with highly visible tattoos and pierc-
ings to regain a sense of control over their lives.

Passive Voice

Passive voice is another common form of the missing-person problem. In an
ietive-voice sentence, we see our predictable who-does-what pattern:

Active voice: The rat ate the cheese.

In passive-voice sentences, the subject of the verb is not an agent; it does
not act.

= AR S R AR ST A SRl SR R
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like this one:

Adolescents’ i .
ts E_)Ofilly decorations . . . ¢gp be seen i .
rather than disfigurement. i terms of figuration

etfort to_sound objective.

If you learn to reco
the troublesome p
takes this pattern:

gnize passive voice, you can often mentally convert
assage into active voice, making it clearer. Passive voice Swd '

A helping verb in some form of the verb o be: Is, was, were, has
been, will be, will have been, could have been, and so forth.

Followed by a main verb, a past participle: Past participles end in ed,
en, g, k, or t.

Some examples:
The car was being driven by my roommate when we had the wreck.
Infections are spread by bacteria.
The refrain is sung three times.

_@@ FOLLOWING THROUGH

Q \\\\“\Convert the following sentences into active voice. We have put .the passive-voice \NK\ﬂM 61
6 ﬁ‘ \\C\\\\ verbs in bold type, but you may need to look at the surrounding text to figure AT Vﬂ\ {
o JO\ out who the agents are.
Q &\M\ A sense of constancy can be derived from unchanging marks that
N \é'y) can be carried along no matter what the physical, temporal, or
s \“{ geographical vicissitudes at hand. (paragraph 9)

To edit this one, ask who can derive what and who can carry what.

The intense and often disturbing reactions that are mobilized in viewers
can help to effectively keep them at bay, becoming tantamount to the
proverbial “Keep Out” sign hanging from a teenager’s door. (paragraph 4)

To edit, ask what mobilizes the reactions in other people. *

Using Paraphrase to Aid Comprehension |

As we all know, explaining something to someone el.se is the best way to
make it clear to ourselves. Putting an author’s_ideas into your own words,
paraphrasing them, is like explaining the author to yoursﬂf. For more on
paraphrasing, see Chapter 6, pages 127-129.
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describe what else is going
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Reading Martin’s Essay

Complex arguments require critical reading. Two critical-reading skills will

help you: subdividing the text and considering contexts.

Finding Parts

Critical readers break texts down into parts. By parts, we mean groups of
paragraphs that work together to_perform some role in the essay. Examples
of such roles are to introduce, to provide background, to give an opposing
view, to conclude, and so on.

Discovering the parts of a text can be simple. Authors often make
them obvious with subheadings and blank space. Even without thgsg, tran-
sitional expressions and clear statements of intention make subdividing a
text almost as easy as breaking a Hershey bar into its already well-deﬁne-d
segments. However, some arguments are more loo§ely copstrugted, their
subdivisions less readily discernible. Even so, close inspection will usually
| subdivisions, and you should be able to see the roles played by the

revea

ious chunks. . ;
varlo\’;e have placed numbers next to each paragraph in the essays reprinted

. ¢ text. Numbering makes it easier to refer to specific passages and to
in ou .
1 arts. ) : y
dlsctll\is ﬁin helps us see the parts of his essay by announcing early on, in
rzph 3. that it will have three sections, each “exemplify[ing] some of
parag J

he complex psychological underpinnings of youth tattooing.” Martin’s essay
Zai thus be subdivided as follows:

1. Epigraph . .
2. Paragraphs 1, 2, and 3: the introduction
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clines for F’araphrasing gOOd :

single one in the original. Some of the author’s plain words are fine.

o If you take a phrase from the original, enclose it in quotation marks.

ing several short sentences. Aim for clarity.
R

Check the surrounding sentences to make sure you understand the pas-
sage in context. You may want to add an idea from the context.

* Try for who-does-what sentences.

» Use your own words, but do not strain to find q different word for every

¢ Use a simpler sentence pattern than the original, even if it means mak-

[ Ly

D ————

Paragraphs 4 and 5: an example
Paragaphs 6, 7, and 8: another example
Paragraphs 9, 10, and 11: a third example
Paragraph 12: the conclusion

o «» A~ W

Using Context

Taking the larger view again, we can use context to help pick out the rea-
soning. Although a quick reading might suggest that Martin is arguing that
teens have good reasons for decorating their bodies, we need to recall that the
essay appeared in a journal for psychiatrists—doctors, not parents or teach-
ers. Martin is writing to other psychiatrists and psychologists, clinicians who
work with families. Reading carefully, we learn that his audience is an even
smaller portion of this group: clinicians who have been “summoned as the
final arbiter” in family disputes involving tattoos and other body decoration
(paragraph 2). Because journals such as the Journal of the American Academy
of Child & Adolescent Psychiatry are aimed at improving the practice of

medicine, we want to note sentences that tell these readers what they ought
to do and how it will make them better doctors.

Identifying the Claim and Reasons
The claim: Martin is very clear about his claim, re

geatian
just slightly different wording:

His readers should “[explore] the motivations and si

gnificance [underlying]
tattoos and piercings. . . .” (paragraph 2)

His readers should have “[a]n interested and nonjudgmental appreciation
of teenagers’ surface presentations. . . .” (paragraph 2)

6P

intYo

His readers should see “[a]dolescents’ bodily decorations . . . in terms of _ QOY\C\U N4

figuration rather than disfigurement. . . .” (paragraph 12)

Asked to identify Martin’s claim, you could choose any one of these state-
ments.
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Because “we may not onl
clinical judgment,
another level of their internal reality.”

Yy arrve at a position to pass more reasoned

Again, we could choose any one of these sentences as the stated reason, or

paraphrase his reason. Using paraphrase, we can begin to outline the case
structure of Martin’s argument:

Claim: Rather than dismissing tattoos as disfigurement, mental health pro-
fessionals should take a serious interest in the meaning of and motivation
behind the tattoos.

Reason: Exploring their patients’ body decorations can help them gain
insight and make contact with teenagers on teenagers’ own terms.

Where is Martin’s evidence? Martin tells us that the three subsections will
«exemplify some of the complex psychological underpinnings of youth tat-
tooing.” In each, he offers a case, or vignette, as evidence.

Example and evidence (paragraphs 4 and 5):. Tattoos are a way olf worlf<f—
ing out identity problems when teens need either to mgrk themselves o
from others or to regain a sense of control of a changing body or Falm‘
osing environment. The sixteen-year-old-girl who chose not to fit in.

6, 7, and 8): Tattoos can be an attempt
f one’s body. The thirteen-year-old

imp
Example and evidence (paragr'aphs
to make the intangible a tangible part o

boy remembering his father.

i d 11): Tattoos are an
evidence (paragraphs 9, 10, an

Exa? j’;:;“t‘i a society that is on the run. The seventeen-year-old father.
“an l
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Ways to Annotate - 9" fc

Paraphrase the claim and reasons next to where you find them stated.

Consider: Does the author support his or her reasons with evidence? Is
the evidence sufficient in terms of both quantity and quality?

Circle the key terms. Note how the author defines or fails to define them.

* Ask: What does the author gssume? Behind every argument, there are
assumptions. For example, a baseball fan wrote to our local paper argu-
ing that the policy of fouls after the second strike needs to be changed.
His reason was that the fans would not be subjected to such a long
game. The author assumed that a fast game of hits and outs is more

interesting than a slow game of strategy between batters and pitchers.
Not every baseball fan shares that assumption.

* Note any contradictions you see, either within the text itself or with any-
thing else you've read or learned.

e

* Consider the implications of the argument. If we believe or do what the
author argues, what is likely to happen?

* Think of someone who would disagree with this argument, and say
what that person might object to. ~ CONSider ¢ PpPusmHr

* If you see any opposing views in the argument, question the author’s
fairness in presenting them. Consider whether the author has represented
opposing views fairly or has set them up to be easily knocked down.

* Ask: What is the author overlooking or leaving out? i

* Consider: Where does the argument connect with anything else you
have read?

* Consider: Does the argument exemplify mature reasoning as explained E
in Chapter 1, “Understanding Argument”?

e Ask: What aim does the argument seem to pursue? One of the four in
the box on page 13, or some combination of them?

2w 7

* Ask: What kind of person does the author sound like? Mark places
where you hear the author’s_voice. Describe the tone. How does the
author establish credibility—or fail to?

* Note the author’s values and biases, places where the author sounds 3
liberal or conservative, religious or materialistic, and so on.

* Note places where you see clues about the intended audience of the E
argument, such as appeals to their interests, values, tastes, and so on. :

2 Annotation Is Key

We suggest that you annotate heavily. Annotation simply means making a note.
Use the margins, and/or writer’s notebook, for these notes of critical response.
Many writers keep reading journals to practice active interaction with what they
read and to preserve the experience of reading a text they want to remember.
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r wrong. Comment, question—the more you actually
the more the text becomes your_own. And you will write
bout a _text you own than one you are Jast borrowiﬁg

Best Practices box on page 29 will give you more ideas

A concluding comment about responses: Even if you agree with an argu-

ment, think about

who might oppose it and what their objections might be.

Challenge the views you find most sympathetic.

Following 1s an example of annotation for part of Martin’s argument.

: |
Sample Annotations  1hWK C_Vl)fjf.@\\\{ -

tHow is ke (/e{ﬁ'l/}(da
“eolution”? Do tattoos
solre a ,o/‘o/ié.« or /'aa't
adicate one?

[t seems ke there are

more malare wiys Lo do
Lhis.,

Tattoos and piercing can offer a concrete and readily avail-
able solution for many of the identity crises and conflicts
normative to adolescent development. In using such decora-
tions, and by marking out their bodily territories, adolescents
can support their efforts at autonomy, privacy, and insula-
tion. Seeking individuation, tattooed adolescents can become
unambiguously demarcated from others and singled out as
unique. The intense and often disturbing reactions that are
mobilized in viewers can help to effectively keep them at bay,

O woulld it cause f,m,,gf Kbecoming tantamount to the proverbial “Keep Out” sign

Lhe same aboal
anorexa 7

eg

L’a/af allention Lo Chem hanging from a teenager’s door. .
Alternatively, feeling prey to a rapidly evolving body
rather than beave Uien over which they have no say, self-made and openly visible
atone? decorations may restore adolescents’ sense of normalcy and  [/kat /& normal?
control, a way of turning a passive experience into an active
/o ke ,',(/é,,;,/, that the identity. By indelibly marking their bodies, adolescents can Woald ke sy
wdoli$te mark, ie one ﬂ‘f strive ;o recle:im their beariggs withfifn an environme‘:nt e>|<pe-
5 ., rienced as alien, estranged, or suffocating or to lay claim
witl rot mww?ﬂ/féat// over their evolving and increasingly unrgcognizable bod-
M‘f ‘{”'7 ies. In either case, the net outcome can be a resolution to

unweicome impositionss extornal, tamlial, 9 SCiE” I ane
case, internal and hormonal inlthe other. In the words of a
16-year-old girl with several facjal piercings, and who could
have been referring to her body |just as well as to the position
within her family: “If | don't fit jn, it is because | say so.”

Does he assume this fam(% needs
aoal&&/ﬁy—-—of witl not need it7
e says the problem s wesolyed ”



